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MINUTES - DRAFT 

BACHELOR OF ARTS PROGRAM COMMITTEE (BAPC) 
Tuesday May 07, 2013 – 1:00 pm 

Room C1423 

 
Present: Susan Fisher (Chair), Betty-Joan Traverse, Bruce Kirkley, Cheryl Dahl, Chris Leach, Claire Beaney, Elaine 
Newman, Raymond Welch, Wayne Henry 
 
Recorder: Angie Reid 
 
 FOR APPROVAL 
 

 Adopt the Bachelor of Arts Program Committee Agenda for May 7, 2013 
 
MOTION: 
The BAPC Agenda for May 7, 2013 was adopted as presented. 
S. Fisher 
APPROVED 

 
 Approve the BAPC minutes of March 8, 2013 

 
MOTION: 
The minutes of March 8, 2013 were approved as presented. 
S. Fisher 
CARRIED 

 
 FOR DISCUSSION 
 

 BA Requirements 
 
 BAPC group reviewed the proposed BA degree requirements. 
 C. Beaney reported the comments that arose from the last Geography 

Department meeting regarding this document. Geography is concerned that 
the breadth requirements could be completed in the Humanities alone and so 
students would not have to complete a Social Sciences class. Some potential 
solutions for this problem discussed by the group included making a note that 
at least one category must be satisfied by a social sciences course or 
including only social sciences courses in two or more of the categories. 
Geography also suggested that the word "quantitative" be added to 
the suggested courses of the "Analytical and quantitative skills" core skills 
section. Suggested wording that was agreeable to the group was "...approved 
Math, Statistics, or Quantitative Research methods course."  

 C. Dahl presented a document titled Canadian Identities and Aboriginal 
Peoples which outlined suggested student learning outcomes. The group 
decided to remove the phrase "provided they deal substantially..." and make 
outcome number 2 core. S. Fisher and C. Dahl will review the document and 
bring it back next meeting. 

 W. Henry presented a document titled Instructional Learning Outcomes 
Conceived as Answers to Interview Questions which is connected to the 



Bachelor of Arts Program Committee 
May 7, 2012 
 

Living in the World: Cultural Competence breadth requirement. He will rework 
his document using C. Dahl's model to bring more concrete ideas to the next 
meeting. 

 B. Traverse presented a document titled Global Communication Learning 
Outcomes which outlined suggested student learning outcomes. This breadth 
requirement can only be fulfilled by one of the 8 languages offered at UFV or 
by credits transferred from another accredited university. 

 B. Kirkley presented a document called Learning Outcomes which outlined 
suggested student learning outcomes for the Aesthetic Experience breadth 
requirement. The group is concerned that the phrase "employ a range of 
sensory observation skills to experience works of art, performance or design" 
is too constrictive. For example, literature courses may be eliminated from 
this category because they are primarily visual. B. Kirkley will revise this 
document and bring it back next meeting. 

 
ADJOURNED 
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Change 1: For the residency section of the Bachelor of Arts copy: 

 

Residency 

Students can complete academic course work at another post-secondary 

institution and transfer this credit to UFV to satisfy BA degree requirements, 
under the following restrictions: 

• Out of the BA overall total of 120 credits, 60 credits must be completed at 
UFV; 

• Out of the BA upper-level total of 45 credits, 30 upper-level credits must 

be completed at UFV; 

• For an Honours or major program, at least 15 50 percent of the required  
upper-level credits in the specific Arts discipline must be completed at 

UFV (See Note); 

• For an extended minor program, at least 50 percent of the required seven 
upper-level credits in the specific Arts discipline must be completed at 

UFV (See Note); 

• For a minor program, at least seven 50 percent of the required upper-level 
credits in the specific Arts discipline must be completed at UFV (See 

Note); 

Note: When looking at the upper-level residency for an individual Arts program, 

please remember that a total of 30 upper-level credits must be completed at UFV. 

 

 

Change 2:  For the declaration section of the Bachelor of Arts copy: 
 

Declaration of majors, extended minors, minors  

Students who have been admitted to the Bachelor of Arts program may formally declare 

majors, extended minors, or minors only after they have completed at least 30 credits in 

the program with a minimum of a 2.0 CGPA on all credits attempted, provided that they 

have also met the declaration requirements of the subject discipline. Students must 

declare at least one major or two extended minors by the time they have completed 60 

university-level credits. Formal declaration is completed by appointment with an Arts 

Advisor in the Arts Advice Centre. 

Students who have completed 60 credits but have not yet declared at least one major or 

two extended minors will not be permitted to register. Exceptions may be made in special 

circumstances by an Arts Advisor. 

 

Please note that the number of students accepted into any Arts honours, 
major, extended minor, or minor program may be restricted due to demand. 

 



Compilation of criteria for courses that would meet core and breadth requirements 

(from May meeting of BAPC) 

1. Core Skills and Knowledge  

13 credits to be completed in the first 60 credits of the degree, plus 3 to 4 additional credits in 

communication at any time after completion of 30 credits)  

Communication (to come from John and Raymond) 

In the meantime, as a starting point for discussion, here are the criteria used for “W” courses at SFU: 

1.Students have opportunities to use writing as a way of learning the content of the course and are 

taught to write in the forms and for the purposes that are typical of the discipline and/or profession, in 

ways that are clearly distinguished from remedial and foundational skills courses. 

2.Examples of writing within the discipline are used as a means of instruction about typical structures, 

modes of reasoning, styles of address, and the use of technical language and of evidence. 

3.Students receive appropriate feedback and response to their writing that is based on explicit criteria 

and is directed at improving the quality of their writing. 

4.Revision is built into the process of writing for formal assignments, usually in terms of revisions of 

the same paper, or alternatively, in revisions accomplished through successive similar assignments. 

5.At least 50% of the course grade is based on written work for which students receive feedback. 

Courses that require written assignments but do not provide explicit instruction on writing nor 

opportunities for revision do not qualify as W courses. 

Ethical Reasoning (from Wayne) 

 “Ethical Reasoning” is descriptive of a student’s capacity to serve as a productive, responsible, and 

tolerant citizen. As such, it is a measure of a student’s ability to: 

• Reason about the consequences of human conduct, both harmful and beneficial. 

• Think through a problem involving judgments of right and wrong for oneself, while 

acknowledging the contributions of communal, and contextual factors to such judgments. 

•  Recognize, also, the roles of authority, pre-existing standards, rights and duties in the 

determination of right and wrong and, thus, the ongoing contested nature of these judgments. 

• Be cognizant of the impact of one’s own ethical decisions and the actions that result. 

As such, a course can enhance the ethical reasoning of a student to the extent that enhances these 

capacities. Among the philosophy courses in the current curriculum, the following do this: 

• PHIL 110: Morality and politics 

• PHIL210: Contemporary issues in morality and politics 

• PHIL230: Philosophy of law 



• PHIL240: Faith and reason 

• PHIL305: Philosophy of decision making and dispute resolution 

• PHIL310: Ethics and public policy 

• PHIL315: Occupational ethics 

• PHIL318: Environmental ethics 

• PHIL362: Philosophy of education 

• PHIL364: Philosophy and children 

• PHIL370: Practical studies in applied ethics and politics 

• PHIL480: Selected topics in morality and politics 

• ?PHIL490: Directed studies in ethical and political philosophy? 

Analytical and quantitative skills 

We have assumed that existing courses in Math, Statistics, and Psychology will meet this core 

requirement. We would also like to develop a new course: ARTS 201 Arguments and Evidence. 

Scientific literacy 

For the moment, we will stick with the courses that meet the present lab science requirement: 

Four credits from:  

• ASTR 103 or 104 

• BIO, 100-level or higher  

• CHEM, 100-level or higher  

• GEOG 101, 102, or 116 

• KPE 163 or 170  

• PHYS 100-level or higher  

• PSYC 202 (see Note) 

 

2. Exploring and developing broad knowledge 

15 credits in at least 4 disciplines outside of your major or one of your extended minors.   

You must satisfy 5 of the 6 breadth categories below.  This requirement should be completed 

within your first 60 credits. 

Canadian Identities and Aboriginal Peoples (from Cheryl; revised by Cheryl and Susan) 

 



Students will be able to: 

1. Demonstrate a well-informed awareness of the value of diversity of opinion and a respect for 

cultural and political differences, including the perspectives of Aboriginal people.  

2. Demonstrate an improved ability to participate effectively in debates related to the well-being of 

Canadian society 

3. Explain and critically evaluate views on Canadian society that are not their own 

4. Describe some of the achievements of previous generations whose efforts contributed to the 

building of Canada, including the contributions of Aboriginal people. 

5. Analyze some central Canadian public issues and take rationally and morally defensible positions 

with respect to them. 

6. Describe, analyse, and compare the ways in which Canadians, including Aboriginal peoples, have 

contributed to or expressed Canadian identity. 

Possible courses would include courses in Canadian politics, cultural policy, art, drama, literature, 

sociology, history, science. Any course approved for this requirement must meet the first outcome and at 

least three of the other five outcomes. 

 

Living in the World: Cultural Competence 

We agreed at the last meeting that we weren’t entirely sure what this encompassed. Here, as a starting 

point for discussion, are some models from other institutions that have a learning outcome or general 

education requirement in this area: 

Global Awareness (definition from Royal Roads) 

- Use of disciplinary concepts and links among these to explain how global and local issues are interconnected. 

- Demonstration of how a global issue can be reflected in local events and vice versa. 

- Understanding of cultural dynamics underpinning the formation of local, regional and national communities 

and cultural identities. 

Global Competency (definition from Thompson Rivers)  

TRU now offers a “Global Competency” recognition on students’ transcripts – sort of like our Co-curricular 

notation:  

TRU Global Competency allows students to earn formal recognition for their intercultural and international 

experiences – from Study Abroad, to learning a second language, to volunteer work. The credential formally 

recognizes the global competencies – knowledge, skills, and attitudes of a globally minded citizen – acquired by 

students through their educational experiences.Students earning this credential will have it formally noted on 

their official TRU transcript and will have it acknowledged at the convocation ceremony. 

Global competency is best understood as a body of knowledge, skills, values, and attitudes that reflect a 

capability for global citizenship—that is, a capacity to engage effectively in an international environment. In 

today’s globalized world, where economies and societies interact with one another on a multitude of levels, this 

capacity is ever more in demand 

Societies of the World (from Harvard) 



Harvard undergraduates have grown up in a single-superpower world. The influence around the world of the 

United States culturally, economically, militarily, and scientifically is unprecedented. Yet, for that very reason, 

it is difficult for students inside the United States to understand this country from an international perspective, 

as a nation in continuous engagement with societies around the world, sometimes cooperatively and sometimes 

confrontationally. Students may be easily persuaded, by the manner in which other societies are represented in 

the press and in the culture of public life, that other people are, in some universal sense, “essentially” 

Americans. An important aim of the courses in the Societies of the World category is to help students overcome 

this parochialism by acquainting them with values, customs, and institutions that differ from their own, and by 

helping them to understand how different beliefs, behaviors, and ways of organizing society come into being. 

These courses may take a variety of disciplinary approaches to the examination of economic, political, and legal 

systems, and social relations. Courses may also address cultural practices or religious traditions, and their effect 

on social structures. Topics may be treated from a contemporary perspective or a historical one, as long as they 

help students develop an awareness of the diversity of ways in which human beings have organized their social 

existence. Some courses in this category might concentrate primarily on a single society, past or present, but 

they should demonstrate its connections, across time or geographical space, to one or more other societies 

(including, as appropriate, the United States). Other courses might address issues or themes that transcend 

national boundaries, analyzing the flow and transformation of money, goods, people, resources, information, or 

ideas between and among different societies. 

There are many topics of wide practical and intellectual interest that courses in Societies of the World might 

explore, including immigration policy, ethnic identity and statehood, religion and government, global markets, 

constitutionalism. 

Courses in Societies of the World should: 

• Examine one or more societies outside the United States; 

• demonstrate connections between societies and/or across historical periods in a single society; and 

• relate the material studied to the kinds of social, cultural, political, legal, linguistic, or economic issues 

students might encounter in a global context. 

From Mount Royal’s Foundation program 

Mount Royal offers a required course in Globalization  

GNED 1301 – Globalization 

Students will gain an understanding of the impact and opportunities of globalization, as well as the barriers. A 

thorough discussion of the pros and cons of globalization will be included. The international environment will 

be introduced through a holistic analysis of political, economic, and cultural differences. International 

institutions and trading blocs will be discussed, and the factors contributing to cross-cultural effectiveness will 

be introduced. 

Global Communication (from Betty-Joan) 

A course fulfilling the Global Communications Breadth Requirement will enable the student to 

perform the following skills in a language other than English, both orally and in writing: 

1) Understand and use familiar everyday expressions and very basic phrases. 



2) Introduce him/herself and others and ask and answer questions in areas of most immediate 

relevance (e.g., personal and family information, leisure activities and hobbies, local geography, 

academic and workplace activities, etc.) 

3) Communicate in simple and routine tasks requiring a simple and direct exchange of information 

on familiar and routine matters. 

4) At a beginning level, demonstrate the target culture’s general way of looking at a number of 

given situations (i.e. expressing respect, different manners of greeting, table manners, attitudes 

towards food, family life, etc.) 

 
Aesthetic Experience (from Bruce, Jill, Shelley, Heather) 

1. Employ a range of sensory observation skills to experience works of art, performance or design 

2. Describe the processes involved in creating works of imagination and self-expression 

3. Analyze the forms and techniques informing works of art, performance or design 

4. Explain how historical, cultural, social, and/or stylistic contexts inform the creation, circulation 

and reception of aesthetic products 

5. Articulate the meaning and value of aesthetic experiences 

6. Discuss how works of art and design evoke affective responses 

7. Demonstrate self-reflexivity in describing aesthetic experiences 

8. Use critical thinking to interpret and critique works of art, performance or design 

9. Articulate how aesthetic values and assumptions condition sensory, cognitive and affective 

responses 

10. Demonstrate how aesthetic values inform the quality of life 

 

Creative practice (from Bruce, Jill, Shelley, Heather) 

 

1. Create or enact an original work that is primarily a product of the imagination and speaks to the 

human experience 

2. Support creative work with appropriate and sufficient research 

3. Critique creative work constructively (both one’s own and others) to improve the quality and 

effectiveness of the work 

4. Respond constructively to critique of creative work (from self, peers, and instructor) by 

improving the quality and effectiveness of the work 

5. Participate in a creative process that includes planning, experimentation, and revision 

6. Apply divergent thinking to creative practice and inquiry; OR 

7. Apply divergent thinking to develop ideas, explore creative approaches or techniques, and 

investigate problems or questions in creative practice 

8. Demonstrate self-reflexive awareness of how aesthetic principles, values, and assumptions inform 

one’s own creative choices 

9. Articulate the importance of one’s own creative practice as a form of engagement with the world 

10. Engage different perspectives in the process of creating a work of imagination and self-

expression 

 

 
3 Developing Specialized Skills and Knowledge: The Major or Extended Minors 

This element in the program does not require criteria – these obviously are set by departments. 

 
4 Integrating Skills and Knowledge: Capstone Seminar 

At the moment we have only the following, very general note. Is anything more specific needed? 

 



The rationale for the capstone is that it provides an explicit way for all students to engage in interdisciplinary 

learning. The topic for each section could be some sort of problem or issue, so assignments and class activities 

would require creative problem-solving. Collaborative work and the pursuit of independent research questions 

could also to some extent be fostered by the capstone. (Note: The Lumina Degree Qualifications Profile has 

numerous outcomes related to the ability to approach problems or issues from more than one disciplinary 

perspective.) There are existing capstones in some majors: The GEOG capstone already is interdisciplinary so it 

seems a valid way to meet this requirement. Would a Directed Studies project also be acceptable? 

 

 5 Applied and experiential learning 

Here is what the draft framework has to say. Do we need to have a serious conversation about how 

realistic this might be? 
All UFV BA graduates need to complete some form of applied learning. It can come from a credit option 

(such as a practicum or approved “applied” course, trades training, or a co-op work term), or from a 

non-credit option, such as a work-study position, research assistantship, global internship, or volunteer 

work recorded on the Co-Curricular Record. An advisor can help you select an option to meet this 

requirement.  

 



Proposal:  Notes to add to the Global Communication Breadth 
Requirement: 
  

1. Students who have successfully completed any language at the 
Grade 12 level and/or at a recognized post-secondary institution 
would have this requirement waived (but would not get credit). 

 
2. Students who wish to get credit for previous knowledge of a 

language would have to challenge the course. 
 

Students with knowledge of a language not offered by MOLA could get 
an assessment done by an accredited institution at their own cost, or 
complete a course in one of the languages we do offer. 
 



Scientific Literacy Requirement: 

The purpose of the Scientific Literacy requirement is to ensure all students graduating with a liberal arts 

degree develop a perception of science as a way of understanding the world around them (, not as a 

collection of theories and definitions to be memorized).  Courses that meet the scientific literacy 

requirement must include hands-on scientific activities that are directly related to and support class 

work and that involve inquiry, observation, analysis and write-up.  Courses in scientific literacy should 

provide opportunities to participate in all phases of the scientific process including formulating 

hypotheses, experimental design, data analysis and drawing of conclusions (ie. students must be actively 

engaged in science; not just talking about it).  They should also require students to discuss scientific 

ideas and write coherently on scientific topics. 

To meet the Scientific Literacy Requirements, students must complete at least 4 credits from the 

following courses: 

 ASTR 103 or 104 

 BIO, 100-level or higher 

 CHEM, 100-level or higher 

 GEOG 101, 102 or 116 

 KPE 163 or 170 

 PHYS 100-level or higher 

 PSYC 202 

 ARTS 200* (course to be developed) 

 

Proposed learning outcomes: 

Upon successful completion of this course, students will be able to: 

1. Provide an explanation of how science can be used as a way of viewing the world around them. 
2. Use scientific knowledge to perceive patterns and regularity, make predictions, and test those 

predictions against evidence and knowledge in environmental science. 
3. Use examples to show how scientific models are useful as representations of phenomena in the 

physical world. 
4. Describe the types of variability and error that affect measurements and observations. 
5. Explain how assertions require justifications based on evidence and logic, and supply 

appropriate justifications for their assumptions. 
6. Identify and utilize appropriate technological tools in gathering and analyzing scientific 

information. 
7. Integrate a scientific perspective into business, policy, ethical, and other Arts and Professional 

Studies approaches. 
8. Numerical and writing in the sciences? 

 

 



Capstone Requirement:  

The Capstone Seminar is designed to serve as a culminating experience that engages the modes of 

inquiry, knowledge and communication skills acquired throughout a students’ academic career.  It is an 

opportunity for students to show their ability to integrate skills and knowledge in answering significant 

questions that go beyond those explored elsewhere in the curriculum.  It also challenges students to 

consider, to varying degrees, ethical reasoning, personal and social responsibility, and global citizenship.  

The Capstone Seminar also allows students to demonstrate core competencies (such as writing, 

speaking, critiquing, researching, analyzing etc).   

The Capstone Seminar may be taken as an interdisciplinary seminar (IDS 400) outside of the major or as 

an approved capstone in the major.  In all cases, students will be required to integrate the skills and 

knowledge attained throughout their programs and address broad interdisciplinary questions.  

Approved capstone courses within individual programs must meet 60-70% of the broad learning 

outcomes noted below as well as addressing questions that encompass all areas of a discipline  

Possible learning outcomes: 

At the end of the course, students will be able to: 

1. Discern and articulate appropriate research questions and testable hypotheses for purposes of 

addressing broad, interdisciplinary problems; 

2. Utilize a range of appropriate research techniques used in the liberal arts and use both primary 

and secondary source information to explore broad, interdisciplinary questions; 

3. Demonstrate advanced written, verbal and numerical competency to present conclusions to 

academic and non-academic settings; 

4. Use professional and respectful communication and work effectively in team settings and 

presentation skills to articulate conclusions to both academic and non-academic audiences; 

5. Integrate various academic perspectives to understand complex issues by utilizing advanced 

critical thinking and problem solving skills. 
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