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MINUTES
BACHELOR OF ARTS PROGRAM COMMITTEE (BAPC)

March 07, 2014
1 PM – C 1429

Elaine Newman (chair), Amanda McCormick, Cherish Forster, BaoVan Hill, Raymond Welch, Robin Anderson, Sylvie 
Murray, Wayne Henry

Recorder: Rachael Letkeman

1 FOR APPROVAL

1.1 Adopt the Bachelor of Arts Program Committee Agenda for March 7, 2014

MOTION:
That the BAPC agenda for March 7, 2014 be adopted as presented
C. Forster / A. McCormick

1.2 Approve the BAPC minutes of January 10, 2014

MOTION:
That the BAPC minutes of January 10, 2014 be approved as presented
R. Welch / R. Anderson
APPROVED

2. FOR DISCUSSION

2.1 New Undergraduate Continuance Policy and the BA

The undergraduate continuance policy was implemented in Summer 2013 for 
programs that did not already have continuance policies in place. It was brought 
up that by following several different policies, as opposed to one institutional 
policy there could be grounds for legal implications.
 
Policy 92 is much more stringent than departmental policies. Students' who's 
continuance is enforced by policy 92, would have official documentation on their 
academic record while a student who's continuance is enforced departmentally 
would not.  
 
Programs with a higher GPA than what is written in the undergraduate 
continuance policy can maintain the use of their policy, while those requiring the 
same GPA as the policy will now need to use the institutional policy. 
 
It was noted that there should be some specific wording in policy 92 that requires 
mandatory advising for students in the BA. 

2.2 Report on the General Education Conference - S. Murray



Bachelor of Arts Program Committee
March 10, 2014

S. Murray and S. Fisher, among others, attended the General Education and 
Assessment conference organized by the Association of American Colleges and 
Universities.
 
There is a lot of activity happening across the country in regards to program 
renewal. This is partly due to a state accreditation system for higher education 
that requires universities and colleges to be accredited by regional bodies that 
oversee and assess learning outcomes and general education outcomes, to 
ensure institutions are in fact delivering what they say. 
 
There was a lot of discussion at the conference around self-assessment, 
integrated learning, and capstone courses, along with many good reasons to get 
involved, and invest in the process. In redesigning our BA we can build on and 
learn from processes that have worked (or not) rather than starting from scratch, 
in this process we need to think critically and intentionally. 

2.3 BA Framework
 
2.3.1 Report from Philosophy Department on PHIL 100 and Reasoning
2.3.2 Current Version
2.3.3 Timetable for Approval

2.3.1 Report from Philosophy Department on PHIL 100 and Reasoning
 
BAPC members in attendance agreed that while there are not enough members 
present to make any decisions, it would be beneficial to move forward with 
discussions. 
 
When the breadth requirements were presented in the new year, the reasoning 
requirements had yet to be fully determined, and a few members of BAPC were 
tasked with the responsibility of doing so. At this point, PHIL 100 was included as 
one of the reasoning requirements, but was removed as an option later on in the 
process. The philosophy department feels very strongly that this course should 
be included as part of the quantitative reasoning requirement, and will be 
updating the course outline in the near future to ensure its validity is more 
apparent. The report from the Philosophy department can be found in its entirety 
in the March 7, 2014 agenda package. 
 
Many committee members agreed that PHIL 100 should be part of the 
quantitative reasoning requirement, however, it was mentioned that learning 
outcomes should be created prior to choosing courses that fit into each category. 
It is important to have a list of outcomes that relate to the BA requirements, 
before determining which courses specifically meet the requirements. Committee 
members agreed that having the learning outcomes as part of the BA framework 
would be beneficial. 
 



 

 

 

A New 

A recent
merely a 
curriculu

Over the
BA Progr
We have
that iden
breadth. 

UFV has 
teaching 
timid. W
become 
it’s inexp
somethin
nothing l
learning p
short, it 

The Unive

 pr
lif

 pr
st
an

 u
 en

op

BA for UF

t program re
 smaller ver

um look like?

e last three y
ram Commit
e come up w
tifies core s
 But we are 

 established 
and good pr

We can develo
a university 

pensive and l
ng special.  O
ess than to 
practices, se
aims to deliv

ersity will offe

rovide accessi
felong capacit
rovide the kno
tudents requir
nd globally; 
se the best pe
ngage student
pportunities f

V 

eview contai
sion of UBC
? 

years, the BA
ttee have di

with a new fr
kills and imp
not finished

a national re
rograms, so 
op a distinct
 that student
ocal but bec

Our goal in r
build a curri

erves our co
ver on the p

er degree, dipl

ible and challe
ty to learn; 
owledge and f
re for employm

dagogical prac
s actively in th

for practical ex

--from the  U

ned the follo
C or SFU.” If 

A Task Forc
scussed this 

ramework fo
portant area
 yet.  

eputation fo
 we do not n
tive degree. W
ts choose no
cause it offer
re-designing 
iculum that r

ommunity, an
promises of t

oma, certifica

enging learning

foster the deve
ment, entrepre

ctices, informe
heir education
xperience, rese

UFV Strategic P

owing advice
f we took th

e and the 
 question. 

or our BA 
s of 

r good 
need to be 
We can 
ot because 
rs 
the BA is 
reflects our 
nd fosters es
the UFV stra

ate, and appren

g experiences 

elopment of t
eneurship, fur

ed by a comm
n through a hig
earch, problem

Plan “Changing 

 

e:  “Be a diff
is advice ser

 strengths, in
ssential colle
ategic plan. 

It tak
a cou
comp
now c

- Caro
Presid

nticeship prog

that instill a p

the critical-thin
rther education

mitment to cur
gh level of int
m-solving, and

Lives, Building

ferent kind o
riously, what

ncorporates
ege learning 

kes a curriculu
urse, to foster 
petencies almo
considers “ess

ol Geary Schn
dent, AAC&U

grams that: 

passion for lea

nking, leaders
n, and respon

rrent research 
teraction with 
d creative wor

g Community” 

of university,
t would our 

 high-impact
outcomes. I

m, not just 
the 

ost everyone 
sential.” 

neider, 
U 

arning and dev

hip, and pract
sible citizensh

and scholarsh
faculty memb

rk. 

, not 
 BA 

t 
n 

 

velop the 

tical skills that
hip— locally 

hip; and 
bers and 

t 



 

 

The current breadth requirements—the courses that students must complete above and 
beyond their major or extended minors—exist to ensure that every BA student acquires 
essential skills and develops some measure of intellectual breadth. But UFV’s BA requirements 
(see Appendix A) have not been examined or substantially refreshed for many years. Arguably, 
they are arbitrary and not very demanding. For example, we have no requirement in 
quantitative reasoning; we have no foreign language requirement. We ask students to complete 
only 3 credits in order to satisfy the writing requirement; most other institutions in BC and 
Alberta require at least 6 credits.  

After examining curricula at many other institutions and reviewing our own ILOs and Ed Plans, 
the BA Task Force has come up with a new framework for our degree. 

Four key principles have guided our work: 

Principle 1: 

There are basic areas of knowledge that all students, whatever their major, should be 
exposed to; there are fundamental skills that all students should acquire. These two 
dimensions of general education – breadth and fundamental skills—should reflect the 
ILOs in a manner appropriate to a baccalaureate degree in Liberal Arts. 

Principle 2: 

It is the collective responsibility of all Arts departments to deliver these “general 
education” components of the BA program. The framework contains opportunities for 
all departments to participate in the important work of general education 

Principle 3:  

Curriculum and pedagogy are intertwined. A list of courses does not add up to a 
coherent program of liberal education.  

Principle 4: 

Good teaching requires resources. If we are going to deliver on the potential of a 
revised framework, we will have to use strategically the resources we have. We will also 
have to make the case—in various forums and contexts—that this new framework 
deserves investment because it represents our best effort at truly delivering the ILOs 
and preparing our students for their future. It embodies our collective values and 
honours the expertise of our faculty. 

  



 

 

What we have proposed (as of March 2014)  

 Communication:  3 credits at first-year level plus 3 credits upper-level or discipline-
based 

 Ethical Reasoning: 3 credits 

 Quantitative Reasoning: 3-4 credits 

 Scientific Literacy: 4-5 credits 

 Human-Environment Relations: 3-5 credits 

 Aesthetic Experiences: 3 credits 

 Creative Practice: 3 credits 

 Canadian Identities (to include indigenous content): 3 credits 

 Historical literacy: 3 credits 

 Global awareness (Modern Languages or Global perspectives): 6 credits 

 Intro to Liberal Arts: 1.5 credits 

 Capstone seminar: 3-4 credits 

Total Credits:  

Minimum: 38.5 

Maximum: 42.5 

This great whack of credits is rendered somewhat more manageable by two factors: 

 Students can count courses in their major or minor (provided that the completed 
requirements include courses from at least 6 unique disciplines). 

 The 3-credit upper-level writing course and probably the capstone will typically be in 
the student’s major. 

Each requirement will be defined by clear criteria; specific courses that meet criteria will be 
identified (coded) based on the outcomes in Official Course Outlines. For example, courses 
that meet the Quantitative Reasoning requirement will be coded QR in the calendar; 
Creative practice courses will be coded CP. 

Some additional elements we would like to see in the degree: 



 

 

 All students are expected to include in their UFV experience some form of applied 
learning. This could come from a credit option such as a practicum or internship, a 
coop work term, or a non-credit opportunity recognized on the Co-curricular Record.  

Going forward 

The present list of requirements reflects important values but, in its present state, is 
unwieldy and unrealistic. Robin Anderson has proposed a condensed version:  

Introduction to the Liberal Arts: 1.5 credits 
 
Communication 
Academic Writing: 3 credits 
 or 
 Discipline-Based: 3 credits 
 
  
Reasoning  

Ethical Reasoning: 3 credits 
or 
Quantitative Reasoning: 3-4 credits 

 
 
Scientific and Environmental Thinking 
Scientific Literacy: 4-5 credits 
 or 
 Human-Environment Relations: 3-5 credits 
 
  
Creativity 
Aesthetic Experiences: 3 credits 
 or 
 Creative Practice: 3 credits 
 
  
Historical and Canadian Literacy 
Canadian Identities (to include indigenous content): 3 credits 
 or 
 Historical literacy: 3 credits 
 
  
Global Awareness 
Global Perspectives: 3 credits 
 or 
 Modern Languages: 3 credits 
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The ARTS 100 Experiment 

In addition to planning the new framework, the BA Task Force also designed ARTS 100, an 
interdisciplinary first-year course. It has been offered twice as a pilot. Here is the calendar 
description: 

In this interdisciplinary learning community, instructors guide you in exploring a 
theme from a range of perspectives: practical and theoretical, imaginative and 
analytical, contemporary and historical, global and local. The lectures, seminars, 
and tutorials in ARTS 100 will help you to develop skills in critical thinking, 
research, writing, and participation in dialogue. 

 

In concept, ARTS 100 included key high impact learning practices and some central UFV values: 

 it asked students to grapple with “big questions”  
 writing and critical thinking activities were contextualized: that is, discussion and 

assignments arose from the course content 
 issues, problems, and theories were approached from more than one disciplinary 

perspective 
 the instructional design included lectures, seminars, field trips 
 the curriculum included indigenous content (e.g., the Sto:lo Place Names tour) and 

human-environment relations 

In its delivery too ARTS 100 embodied some important values. First, it benefited greatly from 
the commitment of the two faculty members who volunteered to teach it. They taught both 
offerings of ARTS 100, and they were deeply engaged with the content, with collaborative 
teaching, and with interdisciplinary approaches. Both have said that their own research 
directions have been influenced by the experience of working with a collaborator from a 
different discipline. In other words, ARTS 100 did give faculty opportunities to be creative 
teachers, course designers, and researchers. Although the course outline was developed by the 
BA Task Force, what brought it to life was the hard work of two committed faculty members. 

Another important dimension of ARTS 100 was the “student success” component: advisors met 
with the students to discuss topics such as goal setting, time management, and program 
planning.  Advisors and faculty members collaborated on how to use ARTS 100 as a vehicle for 
successful transition to university study. 

But—and with experiments there always is a “but”—ARTS 100 had its problems. First was the 
problem of finding the faculty to teach it. We were extremely lucky in 2012 and 2013: two 
faculty members volunteered, despite the heavy teaching load. But for Fall 2014, only one 
volunteer came forward, and she could not find a partner; consequently, we will not be offering 
ARTS 100 this year.  

In any case, we did not push too hard to find a willing team because we were worried about 
enrolments. The second offering of ARTS 100 in Fall 2013 did not fill, and in these times, we 



 

 

cannot afford to run under-enrolled sections. In both years, we admitted students who did not 
have the prerequisite for ENGL 105. This kept enrolments up, but the result was a class 
awkwardly split between very strong students (the sort of students who were excited about the 
interdisciplinary content) and quite weak ones.  

Getting ARTS 100 approved was a tremendous struggle. First, the concept of the course was 
difficult to explain to faculty members who did not know about first-year seminars and learning 
communities. There was resistance to the workload: for the first offering, instructors were 
credited only with 2 courses in their workload, a problem that was amended for the second 
offering. The home departments of the instructors did not want to give up sections for ARTS 
100, even though it was delivering the equivalent of first-year courses in those departments. 
They saw ARTS 100 as a drain on their resources and future enrolments, even though it did 
produce students who enrolled in second-year courses in those departments. Unfortunately, 
some faculty members perceived ARTS 100 as an initiative that the Dean’s office was “pushing” 
despite the fact that it had arisen from the Task Force. Displeasure with the Dean’s office on 
other matters was perhaps transferred to ARTS 100.  

ARTS 100 had no departmental home, so all the administrative aspects – putting it in the DCU, 
collecting field trip fees, etc.—had to be looked after in the Dean of Arts office. This too 
contributed to the “orphaning” of the course, for no department or faculty members had direct 
responsibility for the course.  

The lessons here? Any curricular experiments have to be developed and presented by faculty 
members to their colleagues, and we need administrative structures that are flexible enough to 
accommodate the needs of general education courses.  
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