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MINUTES 

Bachelor of Arts Program Committee 

Friday, October 31, 2014 - 1:00 pm 

Abbotsford campus, RoomB133 

 

 
PRESENT: Alisa Webb (Chair), Rebekah Brackett (recorder), Wayne Henry, Douglas Hudson, 
Bruce Kirkley, Ghizlane Laghzaoui, Sylvie Murray, Elaine Newman, Stephen Piper 
 

. 
 1 FOR APPROVAL 

. 
       1.1. Adopt the Bachelor of Arts Program Committee Agenda for October 31, 

2014 

 

MOTION: 

The Bachelor of Arts Program Committee agenda for October 31, 2014 was 
adopted as presented 

B. Kirkley / E. Newman 

APPROVED 
. 
       1.2. Approve the BAPC minutes of May 2, 2014 

 

MOTION: 

That the Bachelor of Arts Program Committee minutes of May 2, 2014 be 
approved as presented 

W. Henry / G. Laghzaoui 

APPROVED  
. 
 2 FOR DISCUSSION 
. 
       2.1. BA Program Committee Terms of Reference 

 
The Bachelor of Arts Program Committee Terms of Reference was updated in 
May. The updated Terms of Reference emphasize the fact that BAPC is a place 
of discussion and is an advisory committee.  

Recommendations will go forward to CACC and CAC. The BAPC now has 
representatives from faculties.   

 

Discussion about the updated Terms of Reference followed and included the 
following points: 

 

 Each BAPC member can report to their own faculty areas, with a 
reminder that “faculty” means Social Sciences, Humanities, or Creative 
Arts.  Members can share BAPC discussions with their departments, but 
should remember that they are at the table representing a larger group. 
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 The Terms of Reference were changed as well as the number of 
members. This occurred due to the absences of members at meetings 
which led to inconsistency and delays in the group’s work. It was 
thought that by having a smaller and consistent group, this will no longer 
be a problem.  

 BAPC is an advisory committee with no decision-making power, so 
having representatives from every discipline is no longer necessary.  

 BAPC now reports to CAC and the minutes are circulated to the Dean’s 
Office.   

 BFAPC reports any business from BAPC. 

 BAPC is an open communication group where each representative can 
bring forth issues or agenda items to be discussed by the committee.  

. 
       2.2. BA Program Requirements September 2014  

 

The First Nations Studies (FNST) courses may now count towards the 55 
credits of electives in the BA Program Requirements. The First Nations Studies 
courses are currently housed in Social Work under Professional Studies.  This 
allows students to move from diplomas that require FNST into the BA. 

 

MOTION: 

That First Nations Studies (FNST) courses will now count towards the 55 
credits of electives in the BA’s Program Requirements. 

S. Piper / D. Hudson 

APPROVED 

 

ACTION: 

 E. Newman will submit this memo as approved by BAPC to CACC.  
. 
 3         Next Meeting: November 28, 2014 

 

The following points were discussed regarding future meetings at BAPC: 
 

 There is a Task Force that is working on a revised BA. A 
representative from the Task Force will present in January and any 
information or documents will be circulated in advance. 

 The minutes and agenda are located on the BAPC website: 
(http://www.ufv.ca/arts/committees/ba-program/meeting-information/)  

 The discussion of minors vs. extended minors and 3 credit vs. 4 credits 
will continue in the near future. 

 Teachable subjects will continue to be discussed. 
 

ACTION: 

 Report from the Task Force and documents will be circulated in 
advance of the BAPC meeting in January. 

 The discussion of minors vs. extended minor and 3 credit vs. 4 credits 
will be brought forward to the November BAPC agenda for an update. 
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ADJOURNED 
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BAPC: Follow-up reports as requested at October 31
st
, 2014 meeting 

 

The removal of extended minors: 

 

This idea was raised in 2013-14. The rationale for such a move included: 

- The desire to simplify UFV program pathways 

o Would presumably simplify the calendar and advising 

o Would make degree audit software transition easier 

o Would simplify program review process for some areas 

o Would potentially simplify student choice – minor or major instead of minor, 

extended minor, or major 

- The questioning of the value of an extended minor within a larger context 

o Very few institutions offer an extended minor: UFV has them as a remnant of our 

affiliation with SFU 

o The desire to see more rigorous minors: UFV extended minors often mimic the 

rigour attached to minors at other institutions 

 So, what is the value of the UFV minor? 

o Some departments were using the extended minor as a teachable subject offering 

for future teachers, but investigations showed that most did not include sufficient 

credits for students to be able to use them as such.  

 If extended minors would be revised to increase the credits required, 

perhaps it would make sense to just revise the minors to add rigour and 

credits and remove the extended minors.  

 

The idea met with significant criticism from particular circles. Some of the main points: 

- There are programs which do not have majors; therefore, the extended minor is their 

highest credential. 

- Extended minors are very popular with students.  

- Do we really want to remove choices for students? 

- We can tweak extended minors to ensure they meet the requirements for teachable 

subjects; we don’t have to get rid of them. 

- Minors offer the equivalent of concentrations for students; they are often quite open-

ended and allow students to take a series of courses in a subject area they enjoy without 

having to commit to a more regimented program of study.  

 

Current status of the discussion: Closed 

 

The main proponent of this idea is no longer at the institution and there are no further discussions 

taking place at any level regarding removing the extended minors. The discussion seems to be 

completed and there are no plans to remove the credential or to encourage departments to do so 

at this time. 
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Revising courses from 4 credits to 3 credits: 

 

This idea has been on various agendas since late in 2013 and emerged as a result of various 

conversations in relation to program review, curriculum and program revision, BA revision, and 

new degrees. Key points reflect a variety of areas: 

- Programs: 

o Some program reviews highlighted that 4-credit courses decrease the breadth of 

majors because students take fewer courses overall. Those considering revision of 

their majors noted the same thing. The issue emerges, too, in the context of new 

programs.  

o Issues also arose in discussions around the new BA. The proposal includes pieces 

like an e-portfolio, courses which emphasize integrated learning, and both depth 

and breadth in skills and knowledge. Making all of this fit within a framework 

which includes 3- and 4-, and sometimes even 5-, credit courses is challenging.  

- Curriculum revision: 

o Some have questioned the pedagogical sense, or lack thereof, of the 4-credit 

course. 

- External comparisons: 

o Many note that the 4-credit undergraduate course is not common, particularly in 

Arts disciplines where there are no labs. As with the extended minors, this is a 

piece we inherited from SFU. Many other institutions within the BCCAT system, 

for example, award 3 credits for both lower- and upper-level courses, raising 

occasional issues with course articulation.  

- Workload: 

o Some faculty have complained for a long time that the 4
th

 hour of the 4-credit 

course is essentially unpaid.  

 

Responses – Responses have been both supportive and critical: 

- Supportive: 

o Would ensure greater breadth in majors 

o Would increase possibility of students completing double majors 

o Allows more to be done within a degree 

o Would bring greater parity between UFV and other institutions 

o Would end the 4-hour courses (which make little pedagogical sense) 

- Critical: 

o Many have adopted varied pedagogical approaches to ensure dynamic 4-credit 

courses and would miss being able to do so much in a longer block 

o Could negatively impact student time to completion 

 At present, students taking all 4-credit courses at the upper-level need to 

take 15 courses at that level to satisfy their 60 credits. If those courses all 

became 3 credits, students would need to take 20 courses. Given that 

students think about their course load in terms of courses not credits and 

the average student takes 3 courses a semester, this would increase time to 

completion by 2 semesters.  

o The 3-credit/4-credit model immediately indicates to students the higher 

expectations and workload of upper-level courses.  
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Current status of the discussion: Ongoing 

 

There is a small group continuing to explore this issue, but it has ceased to be a priority, largely 

because of budget. Decreasing 4-credit courses to 3-credits at this time is not fiscally feasible 

even if it might make good pedagogical, program, and curriculum sense. Some programs, when 

adding new courses, have decided to offer upper-level courses at 3 credits rather than 4, while 

others have made a few adjustments to existing courses, lowering their credit value to 3. Most, 

however, have maintained the status quo. 

 

UEC is also exploring this issue, but within a larger context. A sub-committee is considering the 

entire context of credit value, including 5-credit courses in the sciences and the issue of 

vocational credit and, potentially, credit for Continuing Education courses. This group is 

attempting to create a set of criteria which can be used for determining the appropriate credit 

value of a course.  

 

Requiring a second language for the BA: 

 

This issue has been discussed at length by various parties within the College of Arts. Resources 

do not exist at this time to mandate a second language for all students within the BA. The revised 

BA, however, will include within it ways that a second language can be used to satisfy core 

requirements of the degree. Our hope is that this will encourage more students to consider 

learning a second language as part of their BA until such time that resources permit mandating 

such learning.  
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Option 1: High school (for students with high school graduation only) 

  

1. BC secondary school graduation or equivalent. 

  

2. A minimum of a B average in English 12 (see Note) and two other Approved Grade 12 

courses; or the prerequisite for ENGL 105 and a B average in three Approved Grade 12 courses. 

  

Note: English 12 equivalent courses include English 12 First Peoples, English Literature 12, AP 

English, and IB English A (standard level or higher level). 
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Report to BAPC by the BA Task Force 

Prepared by Alisa Webb, Chair of BATF 

 

Background: 

 

Work on the BA began several years ago as various individuals sought to review the breadth 

requirements for the BA. Prior to summer 2014, one group, under the leadership of Susan Fisher, 

had worked with a variety of individuals to propose new breadth areas for the BA as well as 

identify core skill areas. This proposal, shared at CAC, BAPC, and Arts Heads, focused on 

separating out core skills and breadth and requirements for both. The proposal increased the 

required courses for the BA from 7 to 11 as follows: 

 

Breadth 

Requirements  

Current BA Proposed by Task Force pre-Summer 2014 

Writing One of ENGL 105, CMNS 155, 

ARTS 100, or an A in English 12 

or equivalent 

2 courses in “Communication” 

 

One first-year (1
st
 year writing course or a 

writing-intensive course) 

 

One additional (1 writing in the major course 

or an upper-level writing intensive course) 

Reasoning PHIL 100 or ARTS 100 or one 

from each of two lists (1 

identified Social Science plus 1 

identified Humanity) 

1 course in “Ethical Reasoning” 

 

ARTS-specific course or approved PHIL 

course 

Lab Science 1 from list 1 course in “Scientific Literacy” 

 

1 lab science course 

Humanities 6 credits from list N/A 

Social Sciences 6 credits from list N/A 

Analytical and 

Quantitative 

Literacy 

N/A 1 course from approved list, including Math, 

Stats, or research methods course 

Thematic 

Breadth 

N/A 7 breadth areas: students to take 1 course from 

each of 6 breadth areas: 

 

Canadian Identities 

Global Perspectives 

Global Communication 

Aesthetic Experience 

Creative Practice 

Historical Understanding 

Human-Environment Relations 

 

Fullerton: 

 

In Spring 2014, talks continued with some re-thinking of the BA after early presentations of the 

proposal generated much debate. New literature around integrative learning, high impact 

practices, and more flexible models for students encouraged some questions regarding what was 
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being created and how it would serve students. A revamped BA Task Force met and successfully 

applied to a summer learning intensive workshop at UC Fullerton.  

 

Spending the better part of a week in California, the team engaged in a series of intensive 

workshops and presentations on integrative learning, including emerging and well-entrenched 

best practices in education. From that time, we put together a proposal for a new BA which drew 

on some of the work done previously by the task force, but reconsidered in light of new models 

and new learning. Upon our return, this was presented to both Jacqueline and Eric. While 

supportive of our desired direction, their responses challenged the task force, as we moved into 

bi-weekly meetings, to engage with the questions asked and the ever-looming issue of budget. 

The initial proposal was quite expensive and questions about UFV-readiness, etc. emerged over 

time.  

 

Based on the work done at Fullerton and current trends in postsecondary education, the group 

sees the need to move to a more integrative BA which emphasizes interdisciplinarity, inquiry-

based learning, skill development, student reflection, and student engagement. Further, we see 

the importance of ensuring that students are meeting identified institutional learning outcomes 

and reflecting on these as they move through their studies at UFV. To achieve these goals within 

current budget realities, and in recognition of the significant cultural shift represented by these 

changes, the task force believes a stepped process is most desirable and achievable. Therefore, 

we recommend implementing part of our proposal now, and believe that the best pieces to focus 

on for the first step are revised core requirements and student reflection/engagement around 

ILOs.  

 

Proposed Changes: 

 

We believe that these changes will increase the core skills our BA students need to develop, as 

well as ensure that they are not heavily burdened with breadth requirements. We wanted all 

requirements to reflect the core areas outlined in the ILOs and wanted to ensure that students had 

a lot of choice in their programming. As a result, we retained much of the earlier work done 

regarding core skills, but heavily revised the breadth component of the BA. We also added an 

ePortfolio to increase student reflection on what they are learning, how their learning links to the 

ILOs, how their learning both inside and outside the classroom is linked, and how they might 

better articulate the skills and knowledge they gain by completing a BA to those outside the 

university, especially prospective employers. Further, we hope that that ePortfolio will start to 

increase student interdisciplinary thinking as they start to make more meaningful connections 

between what they learn in various disciplines and courses.  

 

The following reflects current thinking by BA Task Force members. We feel quite strongly 

regarding the Core Skills piece and the ePortfolio, but are less sure about the two identified 

breadth areas. “Global” ties directly to the ILOs, but also to the need to see students begin to 

participate more in the discourse and practicalities around a truly global world. “Indigenous” 

reflects the territory upon which UFV sits, UFV goals around indigenization, and ILOs dealing 

with diversity.  

 

 

AGENDA ITEM # 2.3.

The BA Task Force Report



3 

 

Current Proposed Notes 

Writing: 

 

BA admittance with A or higher 

in ENGL 12 or equivalent 

 

Or 

 

Complete ENGL 105, CMNS 

155, or ARTS 100 

Communication: 

 

1 introductory writing course (or 

an A in ENGL 12 or equivalent) 

 

And 

 

One additional communication 

course from list (oral, written, or 

visual) 

Requirement increases from 1 

course to 2 

 

First course remains a writing 

course given the centrality of 

this to all disciplines 

 

Second course could be in any 

form of communication (oral, 

written, visual), including a 

second language 

Reasoning: 

 

PHIL 100 or ARTS 100  

 

Or  

 

3 credits from each list (HUM 

and SSC) 

Ethical Reasoning: 

 

1 course from list 

Category expanded to include 

Ethics – course list reflects 

courses which emphasize 

reasoning and/or ethics 

Lab Science: 

 

4 credits from list 

Scientific Literacy: 

 

1 course from list 

New name 

 Quantitative/Numerical 

Literacy: 

 

1 course from list 

We previously do not have this 

requirement.  

6 credits Humanities 

6 credits Social Sciences 

No stipulation The assumption is that students 

will automatically take a blend 

of course in the Social Sciences 

and the Humanities when 

meeting foundational skills, 

taking electives, and completing 

programs. We no longer feel the 

need to mandate this. 

 Global: 

 

1 course coded as “G” 

Given institutional mandate and 

our ILOs, it makes sense to have 

students engage in some kind of 

global learning and in 

Indigenous learning in their 

degrees.  

 Indigenous: 

 

1 course coded as “I” 

 

Preliminary Course Lists: 

 

Please note that these are merely preliminary. The group found it helpful to review the calendar 

and identify courses that would likely fit in various areas. This helped us to determine if a 

particular core skill area was too restrictive; this was particularly important as we do not want to 

impede timely completion of the BA and we want to ensure students have a lot of choice. 

AGENDA ITEM # 2.3.

The BA Task Force Report



4 

 

However, learning outcomes have yet to be reviewed or articulated for the key skills, and courses 

to be included in those lists will be assessed for alignment with the learning outcomes of each 

requirement. Still to discuss, too, is the possibility of requiring that core courses, excluding the 

second communications course, be taken within a certain time frame, such as within the first 30 

credits or the first 45 credits.  

 

The group is also exploring alternatives to courses as ways students might demonstrate 

competency/outcomes for specific core skills. We are increasingly being asked to think beyond 

the classroom when it comes to assessing what students can do. Our sense is that most students 

will continue to satisfy their core requirements by taking courses, but that a small group may 

wish to demonstrate competency in a different way. One example was a student who has taken a 

Continuing Education course in bookkeeping; we might, after review of the course, argue it 

satisfies the quantitative/numerical literacy requirement.  

 

Communication: 

 

Attention to outcomes might see this list decrease a bit. We need to determine how much direct 

“teaching” there needs to be of a topic for it to be included on the list. For example, do all AH or 

VA courses teach visual literacy or do some do this more than others? Presumably it becomes 

something of a moot point as the bulk of students would be taking lower-level courses which 

most likely introduce these foundational skills. 

 

Discipline Written Core 1 additional 

Art History  Any Art History course 

Communications CMNS 155 CMNS 175 and above 

English ENGL 105 Any ENGL course 

French  Any FREN course 

Geography  GEOG/CMNS 257 

German  Any GERM course 

Graphic and Digital Design  Any GD course 

Halq'eméylem  Any HALQ course 

Human Services  HSER 120 

Japanese  Any JAPN course 

Latin American Studies  LAS/MACS/ANTH/SOC 206 

Linguistics  Any LING course 

Mandarin  Any MAND course 

Media and Communications  MACS 215, MACS/ANTH/ENGL 267 

Sociology  SOC 254 

Spanish  Any SPAN course 

Theatre   THEA 101, 111, 112, 212, 215, 250, 290, 295, 311, 315, 

316, 352, 353, 401 

Visual Arts  Any VA course 

 

Ethical Reasoning: 

 

There may be more courses than this; we selected courses which specifically said “ethics”, 

“reasoning”, or “research methods”, assuming that research methods would include a discussion 
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of ethics. We might also suggest some course revisions to more explicitly identify if they teach 

these skills, but this is not reflected on the official course outline/course description. 

 

Discipline 1 course  

Communications CMNS 325 

Criminology and Criminal Justice CRIM 220, 320, 321, 339 

Geography and the Environment GEOG 252 

Media and Communications MACS/JRNL 369 

Philosophy PHIL 100, 110, 251B, 300, 310, 312, 315, 318, 362, 367, 370 

Political Science POSC 300 

Psychology PSYC 202, 301, 375 

Sociology SOC/ANTH/MACS 255, 355, 356 

 

Scientific Literacy: 

 

Disciplines Foundation: Scientific Literacy 

Astronomy ASTR 103, 104 

Biology BIO 100-level 

Chemistry CHEM 100-level 

Geography GEOG 101, 102, 103, 116 

Kinesiology and Physical Education KPE 163, 170 

Physics PHYS 100-level 

 

Quantitative/Numerical Literacy: 

 

There may be more that are not readily apparent. We might suggest some course revisions to 

more explicitly identify if they teach these skills, but this is not reflected on the official course 

outline/course description.  

 

Disciplines Courses 

Anthropology ANTH/MACS/SOC 355 

Business BUS 143, 144, 145, 226 

Criminology CRIM 320 

Economics ECON 226 

Geography GEOG 252 

Mathematics MATH 105, 110, 111 

Media and Communications MACS/ANTH/SOC 355 

Psychology PSYC 110, 202, 301 

Sociology SOC/MACS/ANTH 355 

Statistics STAT 104, 106 

 

Global: 

 

Would need to establish outcomes for this area 

Courses could be coded as “G” to meet the requirement 
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Indigenous: 

 

Would need to establish outcomes and approach for this area 

Courses could be coded as “I” to meet the requirement 

Could include any course currently attached to the proposed Indigenous Studies Major or Minor 

 

Directions from here: 
 

The BA Task Force would appreciate feedback from the BAPC on the above proposal. Please 

note that this is not yet being shared publicly; we would appreciate your thoughts first.  

 

The BATF is still working through the logistics of the ePortfolio, including how it is introduced, 

when it is assessed, how it is assessed, and how faculty will be compensated for supporting and 

assessing student ePortfolio development. At this time, the BATF envisions the following: 

 

1. Students will take some kind of module which introduces them to the BA and to the 

ePortfolio. This might be an online module or a short introductory course completed in 

the first weeks of the semester. The module would serve to outline the requirements for 

the BA, offer students some introduction to university and university studies, and outline 

the specifics for the ePortfolio. 

2. The ePortfolio will be linked to Blackboard. The platform does have an add-on ePortfolio 

which can be purchased for all to use.  

3. ePortfolios will reflect student learning in the core skill areas, any breadth areas, and the 

ILOs. Students will include a combination of classroom work and reflective pieces in the 

ePortfolio.  

a. For example, students would draw on sample course work to demonstrate 

increased proficiency in “effective communication”, but would include a 

reflective piece when considering how they have “pursued self-motivated and 

self-reflective learning”.  

4. ePortfolios would be assessed at agreed-upon benchmarks in a student’s academic career. 

This might be at 60, 90, and 120 credits, or at 30, 60, 90, and 120. Discussion continues. 

5. Each ePortfolio would be assessed using a rubric; all would use the same rubric. The goal 

is for assessment which is consistent and not overly time consuming. 

6. Faculty would be engaged in evaluating and helping students develop their ePortfolios. 

This might come in various forms: 

a. Indicating particular assignments or activities in a course which could be used in 

an ePortfolio to demonstrate an ILO; 

b. Acting a resource as students ask questions about the ePorfolio; 

c. Agreeing to evaluate a collection of ePortfolios (presumably for workload credit); 

or 

d. Teaching, if such a format is developed, a face-to-face module that introduces the 

ePortfolio and the BA framework (presumably for workload credit). 
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Future Goals: 
 

The BATF hopes to see a more integrative BA in the future in which students engage in 

interdisciplinary thinking and problem solving, ideally using inquiry-based learning which 

addresses core skill development, breadth, and learning outcomes. We envision courses like 

Inquiry 101, which begins with a question and draws on a range of disciplinary knowledge as 

students explore that question in teams. The course might be co-taught or might simply engage a 

strong facilitator who is comfortable with students going beyond his/her disciplinary-knowledge. 

Students might take these questions and their proposed answers and solutions beyond the 

classroom, engaging in service/community learning. Inquiry-based courses beyond the 100-level 

might see students engaged in interdisciplinary research or other forms of inquiry or project-

based learning. In the end, we want to see a BA in which students not only see the connections in 

their learning, but also act on those connections, bringing their learning together in a meaningful 

way that is integrative and exciting.  

 

We recognize the leap that this vision of the BA means: financially, culturally, structurally, etc. 

As such, we feel that the incremental changes proposed above start moving us in this direction. 

We see the ePortfolio as part of that cultural shift, as encouraging students to think about 

connections in their education and their lives. Further, we see expanding the core skills a bit 

beyond our current framework as necessary if we want students to be able to cross disciplinary 

boundaries more and bring content together from a variety of sources, contexts, and experiences.  
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